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Learning Strategies for Speci�c Disabilities (Twice-Exceptional)

(Excerpt From: 

, Royal Fireworks

Press, 2017)

The Inconvenient Student: Critical Issues in the

Identi�cation and Education of Twice-Exceptional Students

Many general strategies have been given to enhance the teaching of the

twice-exceptional learner. It is also important to understand that, should

speci�c learning disabilities be identi�ed, other tactics can be employed to

further the holistic development of the student. Again, some of these may be

slightly repetitious but necessary for that particular disability.

ASD (Asperger’s):
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1. Try to incorporate the ASD students interest areas within teaching
strategies and assignments. Asperger’s students, in speci�c, have
extreme interests and generally thrive when they can be used in his
schoolwork.

2. Whenever possible frontload his assignments and provide copies of
notes. This will give him extra time to organize and complete the work
and maintain his sense of fairness that he feels with his fellow students.
The 2e brain can take in vast amounts of information at a rapid pace but
struggle with cognitive output. The ASD student needs time to sort and
organize stored information before he can use or manipulate it.

3. Use technology whenever possible. ASD students love to be able to use
adaptive or assistive technology to enhance their
work/research/performance.

4. Use thematic teaching whenever possible to tie past learning to new
ideas/concepts.

5. Use visual and kinesthetic approaches to teaching and differentiate for
speci�c needs.

6. Set short term, realistic goals for academic as well as goals for
social/emotional progress.

7. Teach emotional intelligence.
8. Use a multi-sensory approach.
9. Allow the student to take assessments in separate environments with

no or little distractions.
10. Use sophisticated humor to lighten tense situations.
11. Teach binary decision-making skills (step by step problem solving).
12. Maintain �exibility and some student ownership of school

work/assignments.
13. Provide opportunities for friendships or mentorships. ASD student have

a dif�cult time making and maintaining relationships. Coach them
through the process of friending.

ADD/ADHD:
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1. Coping strategies should be tiered so that they build upon each other.
This means that you must start small, set achievable goals, and pursue
them on a regular basis (consistency is the key). In addition, try to keep
the strategies ‘fresh’ and ‘exciting’.

2. The goals should re�ect both academic and social/emotional progress as
both areas require growth within the area of self-regulation (meta-
cognition).

3. Remember the greatest dif�culty for student’s with ADD lies not in
cognitive input, but in sorting and delivering information (cognitive
output). Therefore, extra time and patience is needed when practicing
each step of remediation.

4. Always recognize strengths and celebrate even small victories. For boys,
a system of intrinsic and extrinsic rewards can be appropriate. The
student’s progress must be acknowledged for continued motivation.

5. Manage the �ow of information so that the child does not get
overwhelmed and provide organizational assistance to help with the
�ow of information.

6. Provide emotional support and positive feedback that encourages the
student to begin to ‘know himself’ (who is he is, how he �ts into the
world, how he reacts/functions in different situations). I believe he may
even be interested in how his brain/body develop (asynchronous
development, delayed limbic development etc.). This will help him to
recognize and understand how and why he reacts negatively in
situations of stress, or even, sensory overloads. If he understands how
he operates he may be better able to recognize and eventually utilize
self-control. In addition, it will give him a new vocabulary in which to
express his feelings.

7. Provide continual accurate feedback as to how she is growing in the area
of self-regulation. This will require one-to-one conversations within a
safe and supportive environment.
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8. Research and FIND trigger points (frustration, boredom,
embarrassment, misunderstanding, lack of appropriate challenge in the
classroom, or any negative sensory print). If you can recognize the
triggers, you can strategize on how to ‘see them coming’ and avert the
full-�edged meltdown. Provide avenues for positive ‘self-talk’ strategies
so that the child will be able to recognize the build-up and attack it.

9. Teach Strategies for improving memory such as the use of mnemonics,
visuals, and manipulatives.

10. Your words and actions show the ADD/ADHD student that you care and
that you are an ally, not an adversary. If she views either of you in an
adversarial way it will be very dif�cult to implement any strategies,
much less see progress. Therefore, use a nurturing voice and speak to
them at their level. With highly gifted kids this means that you must
approach a sophisticated approach that is inclusive and inviting. Do not
talk down to her. Some suggested phrases are: “Let me hear what you
think about this (idea, problem, situation) and perhaps we can �nd a
common solution” or “You really look like you need to chat with me” or
“Is there a quiet place that we can have a meaningful conversation
about….”.

11. Do not engage or discipline measures when the student is emotionally
charged. The playing �eld must be even when you confront/remediate
negative behaviors. Remember that some of these behaviors just might
be triggered by a negative sensory print and is a reaction, not a behavior.

12. Listen, listen, listen. Do not interrupt the �ow of conversation. Once he
is �nished you can gently steer the ‘talk’ towards problem solving or
workable solutions.
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13. Allow the student ownership of both the discussions and/or solutions.
Gifted kids need to ‘buy in’ and are more likely to follow through if they
are given some ownership. The child may surprise you with his ideas or
solutions. In addition, this will force him to think about himself and his
actions, and thereby begin the process of developing metacognition.

14. Use numerous real life examples. One example is to use her interests or
real-life heroes to help recognize and remediate behaviors. “When you
are acting this way the order of your life is normal but what happens
when (example of misbehavior)”. There are consequences for
misbehavior, just as there are consequences when things go awry in the
real world.

15. Avoid pressure situations or confrontations wherever possible. If you
can recognize the triggers or the symptoms of a meltdown, take the
necessary steps to deescalate the situation.

16. Establish routines that the student can follow regularly. This provides
comfort in potentially stressful situations and builds con�dence to get
through the school day.

17. Tell personal stories from your past (or maybe even your own). Kids love
to hear that their teachers are not perfect. However, they also need to
know how you grew, matured, and handled tense situations.

18. Develop a system of signals and/or visual aids that can be used at
home/school that indicate what the child might be feeling in different
scenarios. Signals can provide a method of communication to the adult
in the room if the student is beginning to feel angst, anger, frustration,
or social/emotional discomfort.

19. Use role-playing exercises to practice potential tense situations and
teach the child how to react/handle them.
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20. Encourage positive self-talk that can be used in tense situations. Self-
talk stimulates the intellectual part of the brain, which, in turn, can
in�uence Limbic development. Remember, internal language patterns
are continually racing through the student’s brain. She can learn to
reverse that negative language and produce more positive thoughts that
will, in turn, better equip the child to exert personal self-control. Here
are some phrases can be practiced:

“Okay, I know that she is not being fair but I am not going to _______. This

time I am going to simply ignore it and do something else”

“I am going to stay calm even though….”

“I know I shouldn’t take this personally”

Dyslexia/Dysgraphia:
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1. Whenever possible frontload both work and assignments. This will give
both the dyslexic and dysgraphic students extra time to organize and
complete the work while maintaining a sense of fairness in the
classroom. The 2e brain can take in vast amounts of information at a
rapid pace but may struggle with cognitive output. The student needs
time to sort and organize stored information before it can be used or
manipulated.

2. Use technology whenever possible. Twice-exceptional students love to
be able to use adaptive or assistive technology to enhance their
work/research/performance. Tools such as speech to text dictation
alleviates issues with Dysgraphia, bouncy chairs or standing balance
boards allow students to expend nervous energy without being
disruptive. It is also recommended to provide copies of classroom notes
and assignments ahead of time so that the student has the time to
digest and learn the material without expending countless hours trying
to decipher text or write.

3. Use thematic teaching whenever possible to tie past learning to new
ideas/concepts. This also allows the twice-exceptional child to bring
intense interest areas into the learning of new ideas and skills.

4. Use visual and kinesthetic approaches to teaching and differentiate for
speci�c needs.

5. Set short term, realistic goals for academic growth as well as goals for
social/emotional progress. Scaffolding everything from sample lessons
to how to take a test will help the student to achieve and build
con�dence.

6. Use a multi-sensory approach where possible. This will allow the child to
tap into areas of strength.

7. Allow the child to take assessments in separate environments with no
or little distractions. Use of assistive technology to alleviate the stress of
both reading and writing is highly recommended.
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8. Maintain �exibility and some student ownership of school
work/assignments.

9. Focus on content and knowledge rather than quantity of work.
10. Be aware of classroom environment: seating, spacing, lighting,

classroom noise are all factors in learning for 2e children.
11. Time, time, time. Many dyslexic and dysgraphic students struggle with

slow processing speed and impaired working memory along with their
more obvious issues with reading/writing. It is essential to provide the
time needed to complete assessments and assignments. They should
also be given extra time to review and check completed work.

12. Provide visual concrete models of expectations of ‘good’ work as well as
‘unacceptable’ work to guide the learner.

13. Justify learning goals. Gifted students, in general, need to understand
why it is important to learn what is being taught.

14. Grading within areas of weakness (such as verbal/written output and
class participation) should not be formally graded and should certainly
not be counted as part of the overall grade. One cannot hold a student
accountable within an area of disability. Rather, these areas should be
assessed based on a separate assessment model that emphasizes step
by step goals and progress. Grading should be determined by what a
student knows and is able to do within a speci�c standard. In addition,
there are a variety of ways to assess classroom performance within the
area of participation. This could include small group discussion,
displayed work, or other non-verbal contributions. This tactic holds true
for all twice-exceptional students.
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15. Emphasize a Talent Development Model within the student’s
educational plan. Dyslexic and Dysgraphic students possess many gifts,
that may include verbal comprehension, the ability to create
stories/essays/arguments (through dictation) that are deep and
complex. These Talent Development Models allow the gifted/LD child to
build con�dence and stamina in their areas of weakness and provide
proof of assets. This methodology can also help a student to develop
social skills with classmates that might similar interests.

Anxiety:
1. Avoid stressful school situations that may trigger anxiety in a twice-

exceptional child.
2. Provide hall passes or permissions to �nd quiet, re�ective spaces to ease

anxiety
3. Friends and mentors can alleviate the anxiety of school attendance.

1. Condensed assessments done in a formative manner eases the anxiety
felt around performance.

2. Reduced workloads and homework assignments.
3. Providing students with a plan of instruction, notes, due dates, and even

the daily routine can ease anxiety. Students struggling with anxiety need
predictable routines.

4. Continual check-ins and progress reports allow the student to know
exactly how he is performing and what needs to be done to continue
doing well. This also eases the tension felt with grading and reporting.
Avoid any surprises that might send the student into a tailspin.

ODD:
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1. Avoid confrontation period. Find ways to deescalate potential
arguments, power struggles, or any other stressful situation.

2. Rebuild self-esteem. ODD often arises out of continual negative
feedback and/or adults being dismissive of the child’s ideas, input, or
contributions.

1. Small achievable goals for behavioral improvement can build stamina
for the ODD child.

2. Develop a checklist of daily goals that the student can check off.
3. Reward positive behaviors. Encouraging words like ‘I appreciated that

you listened to __________’ or ‘I really like how you handled that situation’
can build trust and con�dence.

4. Build understanding. Webb et al. (2016) believe that children with ODD
suffer from isolation and the feeling that ‘no one understands me’.
Developing a positive relationship can allow the teacher into the child’s
‘world’ and become an ally rather than an adversary.

5. Provide a mentor or friend who can assist in calming the ODD student
without getting into con�ict. An ally within the classroom or on the
playground can be transformational for the ODD child.

Perfectionism/OCD:
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1. Assist children in risk taking within a safe environment. They need to
learn how to fail without the anxiety of high expectations.

2. Set clear goals for completing activities. The child’s preoccupation with
small details, order, etc. can derail the purpose of the activity.

3. Gentle, continual check-ins and reminders can prod a child through
obsession with small details.

4. Teach and model the value of compromise to combat stubbornness and
what may appear to be sel�shness.

5. Encourage sacri�ce and group work. The child may be resistant to
allowing others to contribute in order to ‘do it the right way’.

6. Teach them that mistakes are merely bridges to new learning and ideas.
7. Devalue grading and promote continual growth. The child may obsess

on grades or marks without seeing the true purpose of assessment as a
means for growth.

1. Challenge the student to try new activities. Preferably ones that do not
hold any type of value. Extra-curricular projects/clubs/activities are a
great venue to attempt this.

Visual/Language Processing:
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1. Seating preference should be a priority. The student should be close to
the board and the teacher for both clarity and guidance.

2. Use of visual cues, diagrams, and charts can be used to demonstrate new
concepts, ideas, assignments, and school work.

3. Adaptive technology and materials that allow dictation, voice recording,
speech to text, books on tape, or any other materials that assist the
child should be allowed.

4. Reduced homework and/or written work.
5. Extra time for the completion of tasks and assessments.
6. A classroom ‘buddy’ to help organize the student and perhaps, give

them prompts.
7. One to one instruction in the areas of need that is clear, concise, and

orderly.
8. Quiet space for rest and regeneration to combat classroom fatigue.


